Muskegon Area ISD – Functional Assessment/Behavior Intervention Form

	General Information

	

	Student:
	Sarah Smith
	Birthdate:
	11/18/96
	Eligibility Status:
	EI/LD
	Date:
	9/8/10

	

	School:
	Grand Haven High School
	Medication:
	Prozac (SSRI Antidepressant)

	

	Caseload Teacher:
	Ms. Kelly MacDonald , Ms. Meredith Morgan, Ms. Laura Tjepkema, and Ms. Erin Behrendent
	Previous Funct Assess?
	Yes
	 FORMCHECKBOX 

	No
	 FORMCHECKBOX 

	When:
	9/1/11

	

	I. Student Strengths, Skills, and Difficulties

	List Student Strengths and Skills:
	Sarah is gifted in music and enjoys playing the clarinet. She also enjoys singing and listening to music. When she stays awake, she can be successful in math class and picks up the concepts quickly. She has the basics in writing, but has not yet pushed her abilities to the next level. Overall, Sarah is a bright student, with an IQ score of 108 on the WISC. She tends to work hard on during more hands-on activities. Her best work is often completed during the middle of the day, which includes her music period. She also is advanced in her use of technology. Sarah is a nice girl, but it going through difficult times. Before the divorce, she not only enjoyed music, but loved teaching it to younger students. Sarah has great potential, but her depression has affected her in multiple aspects. 
	List Student Difficulties:
	Sarah was diagnosed with an Emotional Impairment  due to her current struggle with major depression. It was a pervasive mood of unhappiness and depression that has been exhibited at home and school for over six months. As a result of her depression, Sarah has experienced high axniety and frustration levels. To combat these feeling, she has fallen into a pattern of falling asleep in every class almost on a daily basis, except for her music class. Due to her limited participation  and attendance, she is failing  every class, except music. She also has difficulty in written expression, due to her diagnosis of a Learning Disabilitiy. She spells at the 3rd grade level, and has not yet mastered the ability to write a 5 paragraph essay. Overall, the poor attendence and participation has greatly hindered her achievement.

	II. Behavior(s) of Concern

	Description - Observable/Measurable

Sarah falls asleep or has her head down for a majority of all her classes in order to compensate for feelings of anxiety and frustration.
Is this behavior addressed in the School Handbook?  Y  FORMCHECKBOX 
    N  FORMCHECKBOX 

	How Often
	Duration
	Intensity
	Problem has Existed (length of time)  Sarah has had higher anxiety since the 6th grade, and started to shut down more frequently in the 8th grade. Over the past 7 months though, the pattern has dramatically increased.  

	
	Falls asleep/head down almost every class on a daily basis. Absent 15 school days. Miss first two periods 22 times.
	Sarah will sleep through almost whole the class periods.  The duration seems at least partly connected to the time of day, specifically early mornings and late afternoons.
	The sleep is not only frequent but often very deep, as she does not respond to the teacher's directions or prompts.
	

	III. Environmental Issues and Situational Variables

	What triggers or causes the behavior?  What happens before the behavior? Sarah's depression increased to clinically significant levels due to a parent's divorce.  As a result from this heightened levels of depression, she tendency to have anxiety and frustration also increased, which then was transferred into her sleeping pattern throughout the school day. Although the parent's divorce has been finalized for a few months, the problems continued. She struggles with authority figures telling her what to do, even when done in a calm, supportive tone. Overall, Sarah's anxiety and frustration with authority has caused her to use sleeping as a defense. After simple corrections or even beginning-of-the-class directions, Sarah's frustration and anxiety levels will rise to the point where she will shut down and sleep. 

	What happens immediately after the problem behavior occurs? (student reactions, staff reactions, environmental changes)
After the authority figure instructs Sarah to complete an activity or offers a reminder of class rules and procedures, she will become so highly frustrated and filled with anxiety that she will no longer respond and instead will put her head down to sleep. The teacher, along with other students, make several attempts throughout the period to wake Sarah, but generally they have no success. She will sleep until the bell, and then when she wakes, she will leave without any response to the teacher. As a result, she continues to miss valueable instruction and class time.

	In what settings/situations is the behavior of concern most and least likely to occur?

	Settings/Situations
	Most Likely
	Least Likely

	Adults?  (personality characteristics, teaching style, gender, disciplinary style, etc., no names)
	Males authority figures, teachers, montone or threatening voice and lecture style instruction, very strict and too laid back teachers, large overwhelming tasks  
	Females with calmer voice, hands-on instructional time, teachers with structure and routine, but still option for preferences in the learning time, better with small step projects

	Peers? (personality characteristics, gender, etc., no names)
	Poor relationships with peers, very limited friend group as it has dimished since the depression heightened. She sleeps during regular social times, such as lunch and break, to avoid the anxiety or frustrations associated with making friends.
	Sarah maintains two or three friends from her earlier elementary days. She is mainly seen with them before or after school, or in the hallways between classes.

	Certain Activities?  (independent work, lecture, writing activities, small group)
	Large group activities, writing times, lecture, taking notes, reading, or anything where she is not actively involved or interested.
	Independent work with smaller tasks, can work well with one partner (but not more than one), music class - her interest periods

	Settings?  (playground, math, science, lunch, school bus, unstructured time)
	Self-contained categorical room, unstructured times or too structured times, writing class
	Music class, computer time, quick paced interesting instruction in classroom 

	Time of Day or Class (morning, end of class,  afternoon)
	Morning and afternoons, soon after instruction beings or after during each period
	after school and at home

	Other? (home issues, bus, medication, health, sleep, etc.)
	Depression spiked during the parents' divorce, which was finalized a few months ago. She lives with her mother who has a new boyfriend. Sarah has mentioned problems and fighting at room thought still because of the change.
	When the boyfriend is not staying over and when Sarah has a good night with her mother, which also then allows for extra sleep.

	                         IV. Child’s Exposure to Rules Governing This Behavior  Check One or More and List How Often

	Class Discussions
	 FORMCHECKBOX 

	Teacher has continually asked Sarah to participate in the dicussions to give her perspective.
	1-1 Discussions
	 FORMCHECKBOX 

	 Sarah has met with the social worker about her situation and difficulties, who has suggested other ways to handle frustration or anxiety.
	Behavior Plan
	 FORMCHECKBOX 

	

	Assemblies
	 FORMCHECKBOX 

	     
	Handbooks
	 FORMCHECKBOX 

	
	Posted Classroom Rules
	 FORMCHECKBOX 

	The classroom rules clearly state the importance of pariticipation and regular attendance.

	Check Sheet
	 FORMCHECKBOX 

	
	Other
	 FORMCHECKBOX 

	     
	
	
	

	                                              V. Previous Interventions and Supports Check One or More and Indicate Frequency

	Social Work Support
	 FORMCHECKBOX 

	Social worker discussed with Sarah her situations and strategies to help.
	Conflict Resolution
	 FORMCHECKBOX 

	
	Peer Mediation
	 FORMCHECKBOX 

	Teachers tried to have other surrounding students remind Sarah to stay awake, but they were disregarded.

	Behavioral Support Contracts
	 FORMCHECKBOX 

	Teachers tried to make a simple contract to hold her accountable, but it did not make a difference in the end.
	Anger Management
	 FORMCHECKBOX 

	     
	Staff/Student Awareness Regarding BIP
	 FORMCHECKBOX 

	

	Other
	 FORMCHECKBOX 

	     
	
	
	
	
	
	

	                  VI. Previous Consequences and Disciplinary Measures Check One or More and Indicate Frequency of Use

	Time Out
	 FORMCHECKBOX 

	
	Referred to Office
	 FORMCHECKBOX 

	
	Detention
	 FORMCHECKBOX 

	     

	Loss of Privilege
	 FORMCHECKBOX 

	She lost computer times, but wasn't incentive.
	In-School Suspension/Suspension
	 FORMCHECKBOX 

	
	Work Detail/Restitution
	 FORMCHECKBOX 

	     

	Parental Notification
	 FORMCHECKBOX 

	Parents were too invovled with the divorce issues and other outside problems, that the parents did not take much, if any action.
	Behavior Ignored
	 FORMCHECKBOX 

	The teachers originally allowed Sarah to sleep thinking she maybe just did not have opportunity to the previous night, but then she just took advantage of that and the pattern worsed.
	Reprimand/Warning
	 FORMCHECKBOX 

	Sarah was continually reminded to stay awake and particiipate, but it seemed to only make her shut  down even more.

	Other
	 FORMCHECKBOX 

	     
	
	
	
	*Attached Documentation 
	 FORMCHECKBOX 

	     

	                         VII. Needs Being Met Through This Behavior  Check One or More and Explain

	Escape/Avoidance
	 FORMCHECKBOX 

	
	Attention
	 FORMCHECKBOX 

	
	Expression of Anger/Frustration
	 FORMCHECKBOX 

	 She is easily frustrated with authority figures, and when her frustration rises her reaction is to sleep.

	Sensory Stimulation
	 FORMCHECKBOX 

	     
	Power/Control
	 FORMCHECKBOX 

	
	Tangible
	 FORMCHECKBOX 

	     

	Relief of Fear/Anxiety
	 FORMCHECKBOX 

	She has high anxiety and when it rises her reaction is to sleep.
	Other 
	 FORMCHECKBOX 

	
	

	VIII.  Goal to Appropriately Address Need(s)

	Goal:


	By June, 1, 2012, Sarah will identify when she is becoming anxious or frustrated, and then select an appropraite strategy (either to listen to music, to play a game on the computer, to take a walk, or to talk with a teacher one-on-one if available) rather than sleeping, in order to handle that anxiety or frustration  in 4 out of 5 school days each week in her 5 special education classes, as observed and recorded in an observation log by the special educations. 

	IX. Preferred Activities and Reinforcers 

	List preferred activities:  Listening to music, computer games, walking, working in a separate area independently.

	List preferred reinforcers:  Computer use, special independent tasks relating to interests, helping in the younger grades music times.

	X. Skills Needed to be Taught to Replace Behavior of Concern

What Behaviors Do You Want the Student to Engage in to Replace the Behavior?

	Sarah must become able to identify the situations in which her anxiety and frustration levels rise. Once she is able to recognize those situations, she needs to select an appropriate strategy to deal with the anxiety or frustration, other than sleeping. Sarah will learn to inform the teacher of these situations so that the teacher is made aware of the  triggers along with the reasoning behind her actions.

	XI. Behavior Plan

	Preventative Strategies

Classroom Accommodations, Approach Strategies, Seating Arrangements, Instructional Strategies, etc.
	Reinforcement Strategies 

Methods of Teaching and Reinforcing Appropriate/Replacement Skills
	Procedures to Follow When Behavior Occurs

 Specific Steps to Take When Behavior Occurs

	Sarah will be able to her bring her music player to class in her bag,so that it is easily available if she needs it. The teacher will allow her to get up from her seat intermittenly to help her avoid building up frustration and anxiety.This can also include short breaks from long tasks. The computers will also be turned on and made avialable if necessary. Sarah will be seated in the front corner of the room so that she is not surrounded by other students, she is close to the teacher, and near the dorr in case she needs to leave the room. 
	The teacher will instruct Sarah on what it means to be frustrated and anxious, as well as the warning signs. She will also teach her the different coping strategies previously discussed so that Sarah can used them effectively. These strategies include music, computer time, a walk, or a short conference. The teacher will try to break up her activities into shorter chucks, as well as include more hands-on activites. The amount of writing Sarah is forced to do for other subjects than writing, will also be monitored so that it is not excessive. The teacher will keep in mind Sarah's strenghts and weaknesses, as well as offer praise for positive steps and actions.
	If Sarah falls asleep, the teacher will remind her of the classroom rules and attempt to wake her up. This will be repeated five times. After the first two reminders, the teacher will suggest that Sarah select a strategy she has learned to help her cope. The teacher will even list the options if necessary. Sarah will be given three opportunities to choose a strategy that she would prefer to do. If she refuses to comply, the teacher will then resort to LSCI to drain off with Sarah, as well as hopefully determine the root cause for the shut down. If Sarah does not participate in LSCI or select another strategy, she will be allowed to sleep through the class. Sarah will be allowed though to sleep, although the goal will be to keep her sleep time under 40 minutes, even on her worst days. After a bad day when Sarah sleeps continuously throughout the day, LSCI will be performed the next day in the morning so that the issue is still addressed.

	
	
	Deviation of School Handbook?  

Yes  FORMCHECKBOX 
        No  FORMCHECKBOX 


	XII.  Data Collection

	Describe how systematic/measurable data will be collected for Behavior Plan:

	The special education teachers who instruct Sarah 5 out of the 6 periods each day, will monitor and record Sarah's behavior in each period every school day. This monitoring will continue until Sarah has achieved her goal of appropriating selecting a coping strategy 4 out 5 days her in special education classes. The data will be gathered and recorded systematically. When a situation occurs, the teacher will not only mark down that the behavior occurred, but she will also record the suspected trigger, duration, time, setting, strategy selected if one, as well as the consequence that resulted. If a strategy is selected, the teacher will record its success based on the time it took to refocus Sarah and her productivity after the situation.


	
	 FORMCHECKBOX 

	Attach Sample Data Sheet


	 FORMCHECKBOX 

	Laura Tjepkema, Meredith Morgan, Erin Behrendent, and Kelly MacDonald
	will inform the following staff of BIP:
	the other special education teachers and paraprofessionals who instruct Sarah in the categorical setting during the day.

	

	Signatures below indicate the plan has been reviewed and agreed upon for implementation:

	
	
	

	
	
	

	Parent/Guardian
	
	Teacher

	
	
	

	Social Worker/Psychologist
	
	Special Education Teacher

	
	
	

	Student
	
	Administrator

	
	
	

	Other
	
	Other


	Date(s) plan reviewed:                                         
	
	
	
	
	Date plan terminated: 
	

	 FORMCHECKBOX 

	*Attachments – may include point sheets, contracts, token cards, progress notes, referrals, parent contacts.
	MAISD 2/00


